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Abstract 
The study is to appraise the solmisation systems in music education and its impacts on lifelong music learning. Solmization 
system can be seen as an old pedagogic method and used in two different ways 1) conjectural solmization and, 2) absolute 
solmization. The study aims to examine the different features and relationships of two systems and their contribution to music 
education with different techniques. Conjectural solmization can be considered more community – oriented and creative. On the 
other hand, the absolute solmization systems aim to turn the sounds into notation and deal with the theoretical sides of music. 
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1. Introduction 
 
In the historical development of music education, the term notation regarded as formalised systems of signalling 
between musicians and system of memorizing and teaching music with spoken syllables, words or phrases. The 
‘sight reading and notate’ is an important element in music learning. The aim of notation is to transfer the examples 
of music literature and folk music to the next generations and thereby protecting the musical culture of a society. 
Further they are the natural musical communication systems of societies.  
Sight reading and notating the notation symbols comes naturally for musicians and allows them to track and 
control the musical culture.  However, someone who doesn’t have notation knowledge has his own teaching and 
learning techniques to manipulate and transfer the music that exists in his culture. Therefore, he communicates about 
music through speech in the form of syllables, word patterns, the numbers of xylophone keys the names of strings 
and other technical vocabulary. For example touring European musicians from the 7th century; Goliards, 
Troubadour, Trouvere, Minnesenger, Meistersinger, 11the century Europe instrumentalist had no notation  and poets 
who lived in Central Asia was communicating through their improvised music rather than through the reading of a 
score (İlyasoğlu, 1994).  
It is believed that diffusion of music in this manner provides enhancement to the societies’ lifelong music 
learning which also may carry on forward to the next generations. It is also observed that music, especially folk 
music, allows cultures to connect and enables societies to interact each other through their music platform. One of 
the best examples in this situation is the Hungarian melodies, which Bela Bartok came across in Southeast Turkey.  
As the result the comparison of richness and similarities between Hungarian and Turkish folk music, allowed a 
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these melodies by getting them into notation.  However, people of that region have been carrying onto transfer these 
melodies to next generations without using any notation technique. 
At this point it is important to explain solmisation systems which are the use of syllables in association with 
pitches as a mnemonic device for indicating melodic intervals. Solmisation systems serve as aids in the oral 
transmission of music and may be used either direct teaching or as a means of memorising what has been heard. A 
solmisation system is not a notation; it is a method of aural rather than visual recognition. 
The importance of the study is to appraise the solmisation systems in music education and its impacts on lifelong 
music learning. Solmization system can be seen as an old pedagogic method, which is affected by the existing 
notation systems and used in two different ways 1) conjectural solmization and, 2) absolute solmization. The study 
aims to examine the different features and relationships of two systems and their contribution to music education 
with different techniques. The two solmisation system is also examine
creativity in music, and the way of transferring the music to next generations, which will be considered in this study. 
Conjectural solmization system appeared in master  apprentice training methods in the traditional folk songs 
spreading throughout the general public (Veys, 1967). This method is older than absolute solmization system and 
was revealed in th
Turkish music until 19th century 
evolution of music has been adjusted and developed by various music educators and transformed into a complete 
system at the end of 20th century by combining the absolute solmization systems. Thus, conjectural solmisation 
system can be considered more creative and effective on lifelong music learning, besides providing melodies to be 
liked and spreads by ear. So, it should be perceived as a part of music education system.  
Transforming of music into notation was a major obstacle in conjectural solmisation. Music playing and 
improvisation of melodies were mainly dependent on the efficiencies of people auditory abilities. This led to the 
need for a more developed system; as a result, Priest Guido from Arezzo in Tuscany cathedral began work on his 
system of notation in an effort to record plainsong chants for posterity and discovered a method to make choir 
children memorize prayers, in 1030. He found a hymn which used the notes of hexachord as the basis for each line 
in which each of the sounds were higher than the previous one. He wrote the first syllables of the text on to the 
indentations and protrusions of his hand fingers. Thus, he exhibited eight notes of a scale sequence. Besides, he used 
portrait lines each in different colours to show rational high and low sounds among each other. His original notation 
used a yellow line to indicate the position of the note Ut (C) and a red line was used to indicate the position of the 
note Fa (F). This leads to the later development of the clef ( . The absolute solmization system or 
, which is devised by Guido Arezzo still used in recent music education system. However, the 
weak side of this method is the altered sounds.  In his method in-between notes no syllables were given.  The notes 
that fall between Do and Re such as do #, re bemol have not been given any other syllables. In the fixed do system, 
accidentals do not affect the syllables used. For example, C, C#,and C  are all sung with the syllable "do". For this 
reason the transferring notation into aural imagery cannot be possible for the learners.  
Problems seen in absolute solmization system encouraged the music educators to develop the notation system 
called movable do developed by Sara Glover and Con Kerven. In this system alterated sounds is defined 
with different alteration syllables.  For example, -i letter was added to end of notes with diesis and a letter was 
signed as ma, reb was signed as ra etc. Do is movable and wherever the D letter is written it is considered as Do.  In 
always sung as 'do', the second as 're', etc. In movable do, a given tune is therefore always sol-fa on the same 
syllables, no matter what key it is in. The pedagogical advantage of the movable-Do system is its ability to assist in 
the theoretical understanding of music; because a tonic is established and then sung in comparison to, the student 
infers melodic and chordal implications through his or her singing (Davidova and Zaporojes, 1968). This system 
prepared ground for the tonica = do system which was developed in Germany later.  In this system which used some 
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elements of both letter method and numerical method, sounds and melodies were defined with letters and rhythm 
with numbers. 
-i letter 
was added to end of notes with flat (Davidova, 1975).  
These systems that were developed in Europea  since Arezzo times had great effects on music educators methods 
of 20th century  which last permanent  traces. On the other hand these systems turned the music education into more 
unreachable an
an activity which was performed by only musicians.  
However, the methodological approaches of 20th Century well-known musicians and music educators, such as 
Kodaly and Orff-Schulwerk have opened a new era in music teaching and learning.  The most important feature of 
few but all children. His approach is to make music enjoyable and attractive for young children through singing folk 
music. This leads to the development of musically independence individuals who can read and write with ease. This 
approach was developed by Kodaly but the basics were taken from solfa method and he synthesised his approach 
approach by using previous ones. Kodaly used techniques such as musical games and dances by utilizing examples 
of folk music. He supported the idea that music should be in active learning style. In the same way, Orff 
dance, drama, improvising and simple instruments  
to create their own systems.  The 20th Century S em is one  of the most 
well-known Russian musical educational methods. In this system there are three kinds of music ; song , dance and 
march The composer, according to the old time stories, mentioned about these kinds of music by comparing with 
three whales hold the world on their back (Kabalevsky, 1977).  
kindergartens, houses, streets and in towns. Kabalevsky advised children to watch the musical dances, people 
dancing and marching soldiers and sportsmen with these three kinds of music. This allowed children to distinguish 
the differences between various kinds of music such as marching dancing and singing. These activities also 
provokes ary experiences. As these sorts of music are generally played by piano to make children 
enjoy music by the teachers and this adds prosperity and liveliness to the lessons (Kabalevsky, 1977). Such actions 
turns lessons into funny and joyful activities. Kaba
 
Kabalevsky musical education method in a similar way. Veys also dealt with marches, dances and songs and 
considered them as the basis of music learning systems. Veys integrated important features of systems of C. Kerven 
from England, C. Orff from Germany, Z. Kodaly from Hungary, Lessenke from Bulgaria, H. Kalyuste from Estonia, 
D. Kabalevsky from Russia with his system. 
As a result, in the active learning model of 20th century music educators, singing folk songs, dancing, listening to 
music, dramatization, creativity and improvisation activities can be taken into consideration as a conjectural notation 
system. Besides imitation a technique widely used can be resembled to master  apprentice relations. Conjectural 
solmization is more community  
process of learning into a process that will last during their entire life, at home, at work, in cafe etc. unlike using 
music in a small part of their life. On the other hand, the absolute solmization systems aim to turn the music into 
notation and provide music literature examples to reach today and save and keep the universal codes of music 
theories by dealing with the theoretical sides of musical education. Therefore, both solmization systems provide 
different benefits for education system. The importance of both systems is doubtless. But unfortunately, the 
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Notation systems should be introduced effectively in order to perceive music as an effective art, and to encourage 
people to make music as a lifelong activity.  It is important to understand music education methods and used 
efficiently in order to provide music to all people who can learn it during their entire lives.  
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